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The Civic Identity of Graduates (11th Grade Students) of Secondary Schools at the
Current Historical Stage of Kazakhstan’s Development:
the Results of a Quantitative Study

This article presents the results of a quantitative study on the civic identity of high school students in Kazakh-
stan. The analysis is based on survey data collected from final-year students across schools in all regions of
the country, conducted in both Kazakh and Russian languages. The study explores how high school students
perceive their civic identity and highlights differences influenced by the language of instruction and regional
contexts. The findings reveal that the majority of students endorse the concept of a civic nation. It becomes
evident that students’ civic and patriotic attitudes are shaped by their linguistic environment, social engage-
ment, and educational policies. The authors argue that state policies regarding civic education should take in-
to account the socio-cultural and linguistic characteristics of different regions, address existing language bar-
riers, and actively involve Russian-speaking youth in civic socialization processes. Furthermore, the study
underscores the crucial role of educational institutions in fostering civic identity and advocates for the inte-
gration of intercultural interaction into school curricula and student activities. The results are valuable for ed-
ucational institutions, regional policymakers, and specialists in contemporary Kazakhstan history and regional
studies.
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Introduction

Civic education and historical science represent complementary components of the educational process,
contributing to the formation of conscious civic awareness and respect for historical heritage among learners.
Historical science, which studies the processes of civil society formation, enables the identification of pat-
terns in the development of social institutions, democratic principles, and legal norms, serving as the founda-
tion for educating active and responsible citizens. In turn, civic education fosters young people’s understand-
ing of the significance of historical events and processes, encouraging interest in studying the past as a
source of experience for addressing contemporary social and political issues. In the context of globalization
and increasing intercultural interactions, the role of civic education is growing, as it shapes young people’s
sense of belonging to historical heritage and responsibility for the future of society.

The issue of shaping the civic identity of modern youth is increasingly relevant in the context of global-
ization and the rapid socio-cultural transformations occurring in society. This is particularly significant in
multiethnic states like the Republic of Kazakhstan, where diverse cultural and linguistic groups coexist. In
this environment, the question of identity is closely linked to maintaining social stability and interethnic
harmony. High school students are challenged to understand and adopt shared civic values, forming a stable
civic identity that serves as the foundation for social solidarity and patriotism [1], [2], [3].

The aim of this study is to identify the features of civic identity formation among high school students
in the Republic of Kazakhstan through the analysis of quantitative survey data. To achieve this objective,
sociological methods were utilized in the historical research. The following tasks were set to achieve the re-
search goal: to determine the extent to which civic identity has been developed among graduating high
school students; to identify differences in civic formation based on the language of instruction (Kazakh or
Russian); and to assess regional differences in how Kazakhstani high school students perceive civic values.

The study employed a model involving experimental and control groups, which enhanced the validity
and reliability of the findings. The experimental group included 11th-grade students from general education
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schools, from whom the primary research data were obtained. The control group consisted of first-year stu-
dents from colleges and higher education institutions — recent high school graduates. Comparative analysis
of the data from these two groups allowed for the assessment of the stability and dynamics of formed civic
attitudes, as well as the identification of possible changes during the adaptation process to new conditions
after graduation, thus reflecting the historical dynamics of civic attitudes. The use of this methodology pro-
vided the opportunity to track short-term changes in civic identity during the transition period from school
education to professional and higher education.

Civic identity, considered in a historical context in this study, represents a set of value orientations, so-
cial attitudes, and behavioral models that shape an individual’s sense of belonging to a specific state and civ-
ic community, as well as awareness of their role and responsibility in the socio-political life of the country.
In various historical periods, the formation of civic identity has been closely linked to the processes of na-
tion-state building, the development of civil society institutions, legal culture, and patriotic education. In the
context of modern Kazakhstani history, this process reflects not only the legal status of an individual but also
their active participation in the realization of public interests, perception of historical memory, state symbols,
and ideals that form the basis of national unity, as well as the vision of Kazakhstan’s future development.

Despite the significance of this topic, existing scientific literature reveals several contradictions in both
theoretical and methodological approaches to studying civic identity. In particular, the structure and factors
contributing to civic identity formation remain unclear, as does its relationship with the linguistic and cultur-
al characteristics of different regions [4]. Foreign researchers from the United States, Russia, Turkey, and
other countries propose various methodological approaches, yet there is no consensus in academic circles on
a universal model of civic identity [5], [6], [7], [8], [9]. This lack of agreement leads to discrepancies in di-
agnosing and interpreting research findings.

Research on the civic identity of youth in Kazakhstan’s historical and educational context predominant-
ly relies on qualitative methods, often limited to small samples from specific regions or cities. This limitation
complicates efforts to generalize findings and identify nationwide trends [10], [11], [12]. In this context, em-
ploying a quantitative approach based on a representative sample of high school students from all regions of
Kazakhstan is a crucial methodological advancement. This approach enables researchers to overcome exist-
ing limitations and obtain an objective overview of the state and developmental trends of civic identity
among Kazakhstan’s youth.

In this study, we argue that the formation of civic identity in Kazakhstan is a complex, multi-level pro-
cess influenced by the educational environment and the socio-cultural characteristics of different regions.
Civic identity is seen not only as a product of state policy but also as a result of the interaction between indi-
vidual and group identities formed through socialization, which is discussed in various studies on this topic
[13-18].

Thus, this research aims to address current gaps in the understanding of civic identity among Kazakh-
stan’s youth and to enhance the theoretical framework regarding its structure and the factors influencing its
formation at the national level.

Materials and Methods

In investigating the civic identity of high school students in Kazakhstan, historical methods played a
crucial role in the research methodology. These methods allowed for uncovering the specific features of civic
values and identities across historical contexts, as well as identifying historically determined factors that in-
fluence the current situation.

The historical-genetic method was particularly valuable in tracing the origins and development of the
concept of civic identity in Kazakhstan. It helped identify the historical conditions and factors that have
shaped the modern forms of civic identity among Kazakhstani youth, while also facilitating an examination
of the transformations in civic and national values.

The historical-comparative method was employed to compare the processes of civic identity formation
among high school students across different generations and regions of Kazakhstan. This approach revealed
both stable and evolving characteristics of civic orientations among youth. Additionally, it allowed for poten-
tial comparisons between the results from Kazakhstani high school students and similar data from other
countries (such as those in the EU, CIS, USA, and Japan), providing insights into the uniqueness of Kazakh-
stan’s experience in an international context. This method was integral in analyzing statistical data regarding
the structure and number of respondents.
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The historical-typological method facilitated the identification of typical and recurring models of civic
identity formation among students from a historical perspective. This approach enabled the determination of
stable types of civic identity and their influencing factors.

The periodization method, applied during the preparatory stage of the study, allowed for the identifica-
tion of key historical phases in the formation of civic identity among Kazakhstan’s youth. This method struc-
tured the research and illustrated the development of civic values and identity through successive historical
periods, each with its own unique influences on the civic stance of young people, including the roles of vari-
ous socialization agents.

The application of historical methods enabled a thorough exploration of the influence of political, cul-
tural, and social transformations on the modern civic identity of high school students in Kazakhstan.

Primary sociological data collection was conducted using surveys of students in general education
schools. A simple random sampling strategy was employed, with a statistically significant minimum sample
size of 383 respondents for the study. The general population included 168,306 students in the 11th grade of
secondary education institutions [19]. To ensure statistically significant representation of socio-geographic,
socio-demographic, and ethnolinguistic characteristics, and to account for potential losses (such as refusals to
participate or damage to research tools like questionnaires), the sample size was increased to 675 respond-
ents. High school students formed the experimental group.

For comparative analysis, the control group consisted of students from colleges and universities, total-
ing 510 individuals. The distribution of the sample adhered to strictly defined parameters, ensuring statisti-
cally reliable survey results.

Results

The vast majority of respondents envision the future of Kazakhstan as a civic nation, where citizens of
all ethnic backgrounds come together to form a united community while maintaining their linguistic and cul-
tural diversity. Approximately one-quarter of participants hold an ethnocentric view, believing that, over
time, a Kazakh nation rooted in the Kazakh language and culture will emerge. Additionally, 13.8 % of re-
spondents found it difficult to provide a definitive answer (see Table 1).

Table 1
Question: “What kind of future would you like to see for Kazakhstan?”, %

No Answer options Percentages
1 Citizens of all ethnoses make up the united Kazakhstan nation 64,0
2 All citizens of Kazakhstan constitute Kazakh nation 22,2
3 Difficult to answer 13,8

The most significant contrast is evident when comparing the data based on the language of education
(Table 2). Among Kazakh-speaking students, ethnocentric views are notably more prevalent; the belief in an
ethnonation is 3.5 times more common compared to Russian-speaking students (34.0 % versus 9.3 %). Con-
versely, the emphasis on Kazakhstan’s development as a civic nation, in line with current state policies, is
higher among Russian-speaking respondents, exceeding that of Kazakh-speaking respondents by 12 %
(70.4 % versus 58.3 %).

At the same time, it should be taken into account that this refers to relative, not absolute predominance,
since Kazakh-speaking respondents, just like Russian-speaking ones, prefer the future of Kazakhstan to be
associated with the formation of a Kazakhstani nation rather than an exclusively Kazakh one. Nevertheless,
ethnocentric attitudes are more widespread among Kazakh-speaking respondents (more than three times
higher compared to Russian-speaking respondents).

Table 2

1 . 66 3 31 P29 3
. b
Question: “What kind of future would you like to see for Kazakhstan?”, in the context of the language of
education, %

Ne Answer options Kazakh, % Russian, %
1 Citizens of all ethnoses make up the united Kazakhstan nation 58,3 70,4

2 All citizens of Kazakhstan constitute Kazakh nation 34,0 9,3

3 Difficult to answer 7,7 20,3
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One of the aspects of the study is the influence of the language of instruction (Kazakh or Russian) on
the perception and formation of civic identity among high school students. This issue becomes particularly
relevant in the context of Kazakhstan’s multi-ethnic and multicultural environment, where language serves
not only as a means of communication but also as an important element of identification practices.

When analyzing the obtained data, it should be noted that the linguistic environment of education has a
complex impact on the process of civic identity formation through several key social and cultural mecha-
nisms. Firstly, the language of instruction is closely related to the content of educational programs, where
different aspects of historical memory, national values, and models of civic behavior may be emphasized. In
Kazakh-speaking schools, traditionally more attention is paid to issues of national identity, the role of the
Kazakh language as a factor of societal consolidation, and the preservation of cultural heritage, which con-
tributes to a more pronounced perception of civic identity in the context of Kazakhstani patriotism.

Secondly, the language of instruction affects the environment of interpersonal communication and the
nature of social integration. Kazakh-speaking students are more often involved in cultural practices that sup-
port traditional values and state initiatives aimed at strengthening national unity. Meanwhile, Russian-
speaking students may demonstrate a greater orientation towards universal civic values, interpreting the con-
cept of civic identity predominantly through the lens of individual rights and freedoms, tolerance, and social
justice.

Thirdly, the media space, which students turn to depending on the language of instruction, is also a sig-
nificant factor. Kazakh-speaking students tend to consume content that promotes ideas of national unity and
the prioritization of state identity, while Russian-speaking students are more strongly influenced by global
value orientations presented in the international information space.

Thus, the formation of civic identity is largely mediated by the linguistic environment as a tool of so-
cialization, which determines access to certain social roles, cultural codes, and symbolic systems that shape
perceptions of civic duties and rights. In this regard, it is important to consider that the successful consolida-
tion of civic identity in a multi-ethnic society requires a balance between national-cultural and universal civic
values, which should be reflected in the country’s educational policy.

The school curriculum designed to foster tolerance is generally standardized and maintains a similar fo-
cus in both urban and rural contexts. Students study comparable modules on interethnic relations, the history
of ethnic groups, and related subjects. However, fostering true tolerance is most effectively achieved when
theoretical knowledge is paired with real intercultural interactions and engagements with representatives
from other cultures. For schoolchildren, whether in cities or rural areas, these interactions are often limited,
resulting in similar survey outcomes.

Thus, urban students enjoy a broader range of cultural contacts and approach interethnic interactions
more consciously, influenced by factors such as their maturity, the diversity of urban settings, and the educa-
tional environments of colleges and universities. In contrast, schoolchildren, irrespective of their residence,
tend to lack extensive experience in intercultural communication and are still in the process of shaping their
value systems. At this stage, traditional social factors and educational conditions, which are largely similar
for both urban and rural schools, play a more significant role.

The shaping of students’ perspectives on Kazakhstan’s future is influenced not only by state policies but
also by regional socio-cultural characteristics. Most respondents demonstrate well-developed civic attitudes,
with a significant majority of surveyed schoolchildren identifying as patriots of Kazakhstan to varying de-
grees (see Table 3). Only 8.2 % of respondents expressed the opposite opinion, while 7.1 % were unsure or
unable to provide a definitive answer. Interestingly, patriotic values are even more pronounced among col-
lege and university students.

Urban students tend to have a broader range of cultural experiences and approach interethnic interac-
tions more consciously. Their age-related maturity, exposure to diverse urban environments, and the enrich-
ing educational atmosphere of universities and colleges contribute to this awareness. In contrast, schoolchil-
dren—regardless of their residence—generally lack extensive experience in intercultural communication and
are still in the process of forming their value systems. In this stage, traditional social influences and uniform
educational conditions in both urban and rural schools play a more significant role.

As students progress to college and university, their perspectives on Kazakhstan’s future are shaped not
only by state policies but also by these socio-cultural factors. College and university students, being older,
possess broader social experiences and a deeper understanding of societal processes. As they begin to con-
template their professional futures and face questions related to their careers and civic responsibilities, their
sense of belonging to the country and their desire to contribute to its development naturally strengthen.
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Colleges and universities host various activities related to civic and patriotic education, such as confer-
ences, themed discussions, community initiatives, and projects. These events allow students to develop a
conscious sense of patriotism and recognize the importance of their personal contributions to addressing na-
tional challenges. University students, in particular, understand that they will engage directly with the econ-
omy and social institutions through their professional careers and participation in public life. This under-
standing enhances their interest in the country’s future and strengthens their awareness of their civic identity.

Therefore, the greater prevalence of patriotic sentiments among college and university students com-
pared to schoolchildren can largely be attributed to their social experiences, deeper understanding of the citi-
zen’s role within the state, as well as the specific educational environment and their increasing personal in-
volvement in societal processes.

Table 3
Question: “Do you consider yourself a patriot of Kazakhstan?”, %

Neo Answer options %

1 Yes 60,9
2 More likely yes than no 23,9
3 More likely no than yes 4,3
4 No 3,9
5 Difficult to answer 7,1

Schoolchildren and students who study in Kazakh are more likely to identify as patriots of Kazakhstan,
as shown in Table 4. The high level of patriotic self-identification among Kazakh-speaking youth can be at-
tributed to several factors. For many members of the Kazakh ethnic group, being proficient in their native
language is a significant symbol of their belonging to the nation. In an environment where the Kazakh lan-
guage is given special status — both as the state language and as the language of the “titular” nation—
identifying as a Kazakh speaker is closely linked to a sense of belonging to Kazakhstan, and thus to patriot-
ism.

The Kazakh language is also deeply connected to the country’s traditional culture and history. For many
young people, awareness of their ethnic identity and understanding of their native culture serve as additional
sources of pride in their homeland. Consequently, ethnic self-identification and patriotism intertwine in their
minds, becoming nearly inseparable.

Table 4
Question: “Do you consider yourself a patriot of Kazakhstan?”, in the context of the language of education, %

No Answer options Kazakh language, % Russian language, %
1 Yes 72,6 48,6

2 More likely yes than no 19,7 28,3

3 More likely no than yes 2,9 6,1

4 No 2,0 55

5 Difficult to answer 2,9 11,6

In the Kazakh-speaking educational environment, there is a strong emphasis on studying Kazakhstan’s
history and culture, particularly in fostering respect for national traditions. This focus is further reinforced by
the role of the family, especially in traditional Kazakh households, where love for the homeland is closely
associated with ethnocultural values. The state policy in Kazakhstan supports the development of the Kazakh
language, and the social and political recognition of this native language enhances students’ and schoolchil-
dren’s sense of connection to the nation as well as their confidence in the importance of their ethnic and lin-
guistic identity.

Since the term “Kazakh” closely resembles the name of the country — Kazakhstan — some individu-
als may develop the perception that being part of the Kazakh ethnic group automatically signifies patriotism
toward Kazakhstan. Meanwhile, members of other ethnic groups, such as Russians, Uyghurs, and Tatars,
may also consider themselves patriots, but they often do not perceive “ethnicity” and “statechood” to be as
inherently linked.
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As a result, stronger patriotic sentiments among Kazakh-speaking schoolchildren and students are of-
ten tied to their awareness of ethnic identity, which is reinforced by cultural, linguistic, and socio-political
factors. This connection leads to the association of Kazakh language and culture with patriotism in general.
Overall, a civic approach to patriotism predominates among the surveyed participants, reflecting the effec-
tiveness of state policies in promoting civic education.

However, negative societal phenomena, such as corruption and social injustice, have a detrimental ef-
fect on national belonging. Respondents expressed mixed feelings, stating remarks like, “Kazakhstan is a
republic drowning in corruption, taking credit for others’ achievements,” “There is a lot of corruption,” “I
love my country, but not the government,” and “I consider myself a patriot of this country because, despite
all the negative things happening, | do not let my country down in the eyes of others. | always support do-
mestic brands. If we do not take pride in our country ourselves, then who will?”

Table 5
Question: “Do you believe that your social, civil, and political rights are reliably guaranteed?”, %

No Answer options %

1 Yes 48,4

2 More likely yes than no 28,0

3 More likely no than yes 8,1

4 No 4,6

5 Difficult to answer 10,8

The differences in patriotic attitudes between Kazakh-speaking and Russian-speaking schoolchildren
(as discussed in Table 5) arise from a mix of linguistic and cultural factors, the specifics of educational and
family environments, and state policies that emphasize the Kazakh language as a key symbol of national
identity.

In Kazakh-speaking environments, the language is directly linked to historical and cultural heritage as
well as national traditions. For many Kazakh-speaking schoolchildren, fluency in the state language is insep-
arably tied to their identity as members of the nation-building ethnic group and fosters a sense of pride in
their country. For Russian-speaking students, such a profound connection between their native language and
the “titular” culture may not develop, especially if their families or immediate social circles do not place sig-
nificant value on the Kazakh language and traditions.

The prioritized development of the Kazakh language is supported at the state level through various pro-
grams and initiatives aimed at its promotion and preservation, highlighting its critical role in shaping national
identity. In contrast, similar priorities are often less emphasized in Russian-speaking schools and families,
which can diminish the sense of connection to Kazakhstan’s civic identity as an integral part of everyday
culture.

Kazakh-speaking schoolchildren are more frequently engaged in activities related to national traditions,
holidays, and folklore, which reinforces their bond with the country’s culture and cultivates a stronger sense
of patriotism. Russian-speaking students, particularly those who lack sufficient proficiency in Kazakh, may
feel less involved in these cultural practices.

Schoolchildren often adopt the attitudes of their families and social circles. When national cultural
symbols, traditions, and the Kazakh language are not emphasized in Russian-speaking households, the patri-
otic feelings of these students may be more rooted in civic concepts (such as attachment to their place of res-
idence) rather than in a profound identification with Kazakh culture.

This situation underscores the limited effectiveness of the current model of civic education. Further-
more, this issue extends beyond the school system, impacting all key areas of societal function, as evidenced
by responses from other participant categories surveyed, including college and university students, teachers,
and parents.

The concept of patriotism among the surveyed schoolchildren in Kazakhstan centers around love for
their homeland, its protection, and their citizenship. Here are some sentiments they shared:

- “For me, patriotism is a desire to improve my homeland, to respect and follow its rules and tradi-
tions.”

- “Patriotism, for me, means deep love, responsibility, and a desire to serve my native country, its cul-
ture, and history.”
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- “Patriotism is about respecting one’s homeland, protecting and developing its values, and working
for the benefit of society. It includes pride in the achievements of the country, standing together in times of
difficulty, and maintaining national unity.”

- “Patriotism involves subordinating personal and group interests to the interests of the nation, serving
it with loyalty, protecting one’s homeland, and harboring deep love for the ancestral land.”

This understanding of patriotism aligns with the responses of college and university students, reflecting
a continuity of civic values across different educational levels. In any society, both at the state and social
levels, institutional structures contribute to the maintenance and dissemination of patriotic values. Accord-
ingly, respondents were asked an open-ended question: “What Kazakhstani patriotic organizations do you
know?” The answers revealed a contradictory perception of patriotic activities among schoolchildren, with
similar patterns observed in students’ responses.

During the survey, respondents most frequently hamed organizations whose activities are implemented
at the state level and are visible in the public information space. Additionally, organizations integrated into
school-based educational programs were frequently mentioned. This suggests that public attention predomi-
nantly focuses on institutions that combine official support with a tangible presence in the educational envi-
ronment. This dual involvement, supported by state policies and impactful on youth civic values, plays a key
role.

The most frequently mentioned organizations included: the youth wing of the “Amanat” party, as well
as the party itself, often referred to by its previous names, “Nur Otan” and “Zhas Otan.” Other commonly
cited organizations were the youth military-patriotic movement “Zhas Sarbaz,” the unified children’s and
youth organization “Zhas Ulan,” the Union of Veterans of the Armed Forces of the Republic of Kazakhstan,
and the youth association “Dala Kyrandary.”

Additionally, some organizations mentioned have either ceased their activities in Kazakhstan or conflict
with current legislation. These include the youth movement “Kahar,” the youth league of the “Alga” party,
the youth movement “Aibat,” and the Socialist Resistance of Kazakhstan. This indicates the presence of rad-
ical political views within the youth environment, although these views have not gained widespread traction.

The concept of patriotism among schoolchildren in Kazakhstan appears to be well-formed, largely due
to the widespread dissemination of information about state symbols, which are a crucial component of civic
identity. Most students are familiar with the text of the Constitution and the National Anthem. For example,
80.6 % of students are aware of the key provisions of the Constitution of the Republic of Kazakhstan, and
nearly all (98.5 %) know the lyrics of the National Anthem. These foundations play an important role in fos-
tering civic awareness and patriotic sentiments.

Interestingly, there are almost no differences in perceptions based on age, level of education, or similar
characteristics. This aligns with the survey results among college and university students, suggesting a simi-
larity in patriotic beliefs across both age groups. For both students and schoolchildren, educational and in-
formational modules — such as training on citizens’ rights and responsibilities and knowledge of national
symbols — are essential.

The similarity in awareness of civic values among students may be attributed to the unified teaching
system in educational institutions, which emphasizes understanding state attributes and developing civic
identity. This standardized approach, implemented in both schools and universities, ensures that students are
well-informed about official symbols and legal frameworks, contributing to the formation of similar civic
values across the country.

Students often cite a lack of personal interest and only superficial exposure to the Constitution as rea-
sons for their unfamiliarity with its text. Some respondents view the articles of the Constitution as abstract
and disconnected from their lives, reflecting insufficient awareness of the legal foundations necessary for
comprehensive civic socialization.

Notably, college and university students face the same issue, with their responses closely mirroring
those of schoolchildren. This indicates that even at higher levels of education, some young individuals lack
motivation to study their country’s Constitution. Such a situation calls for focused attention from the educa-
tional community and a reevaluation of curricula to help young people understand the practical significance
of legal knowledge, viewing the Constitution as a vital tool that regulates their roles and lives in society.

Furthermore, 76.4 % of respondents believe that their social, civic, and political rights are fully upheld
and protected by the state, while only 12.7 % expressed doubts (see Table 6).

Kazakh-speaking students show greater confidence in the legal guarantees provided by the state (see
Table 6). Additionally, the disparity between the two groups of respondents based on their language of in-
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struction becomes more pronounced in colleges and universities compared to schools. Students who study in
Russian tend to be even less optimistic than those in the school system.

The Kazakh language, being the state language, is seen as a crucial aspect of national identity within
society. Kazakh-speaking students often feel a closer connection to the state and view it as a protector of
their rights. This perception is partly due to government policies that focus on the development and support
of the Kazakh language. As a result, Kazakh-speaking students are more likely to believe that the state “pro-
tects” their interests, leading to increased confidence in the legal guarantees it provides.

Table 6

Question: “Do you believe that your social, civil, and political rights are reliably guaranteed?”, in the context of
the language of education

Ne  |Answer options Kazakh language, % Russian language, %
College and univer- |Schoolchildren College and uni- [Schoolchildren
sity students versity students

1 Yes 62,1 56,3 25,9 39,9

2 More likely yes than no 23,1 23,4 36,1 34,4

3 More likely no than yes 7,4 7,1 20,4 8,7

4 No 3,3 4,0 9,3 5,5

5 Difficult to answer 4,1 9,1 8,3 11,6

At higher levels of education, such as in colleges and universities, students actively engage in discus-
sions about politics, interethnic relations, and social justice. For Kazakh-speaking students, this engagement
often includes a heightened focus on national and state rhetoric, which serves to strengthen their trust in legal
guarantees. In contrast, Russian-speaking students, who observe the specifics of national policies and notice
an increasing allocation of public initiatives and resources toward promoting the Kazakh language, tend to
become more skeptical about whether the state protects all population groups equally.

As students transition to college and university, their interactions with state institutions increase — for
example, when applying for scholarships, managing documentation, or participating in grants and competi-
tions. Kazakh-speaking students generally find these interactions easier, as their proficiency in the state lan-
guage simplifies the process. On the other hand, Russian-speaking students may face additional challenges,
especially in administrative procedures, if their Kazakh language skills are lacking. This discrepancy can
influence their perceptions of state guarantees.

As Russian-speaking youth move from school to university, their exposure to information — including
content from international sources and Russian-language media — expands significantly. This broader com-
munication network encourages many students to critically assess the current situation in the country, partic-
ularly concerning equality of rights and opportunities. Such critical perspectives may lead to decreased opti-
mism about the legal guarantees provided by the state.

Moreover, students studying in Russian recognize that career prospects in certain fields, such as civil
service, media, and education, may be limited without proficiency in the Kazakh language. Many are aware
of the state’s ongoing efforts to elevate the status of Kazakh and worry about their competitiveness in the job
market. This concern fosters skepticism regarding whether the state equally protects and supports all linguis-
tic groups.

In contrast, the stronger confidence in the state’s legal guarantees among Kazakh-speaking youth can be
attributed to several factors: recognition of Kazakh as the official state language, an emphasis on national
and state values, and positive personal experiences in dealing with state institutions. Meanwhile, Russian-
speaking students, particularly at the college and university levels, may develop a more critical view of the
practical mechanisms of legal protection and socio-economic opportunities. This shift can be influenced by
exposure to certain foreign media, which can create a negative perception of Kazakhstan’s domestic and for-
eign policies and further amplify skepticism about the state’s role.

This skepticism and lack of confidence in their future can explain the comparatively lower prevalence
of patriotic beliefs among Russian-speaking students. This phenomenon is shaped by specific aspects of civic
socialization. Most programs and activities in this area are designed for Kazakh-speaking audiences, extend-
ing from printed materials to television content. Young people with limited proficiency in Kazakh often feel
excluded from these initiatives and the educational agenda.
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In the context of Kazakhstan’s multi-ethnic society at the present historical stage, ethnocentrism mani-
fests itself as a form of protecting group identity amid social changes, uncertainty about the future, and per-
ceived threats of cultural assimilation. Young people, who are in search of self-identification, often rely on
ethnic affiliation as the most accessible and emotionally rich source of social identity.

The factors contributing to the strengthening of ethnocentric attitudes include the following:

- Uneven access to resources and opportunities in the fields of education, employment, and career
growth, which shapes the perception of discrimination or, conversely, privileges based on ethnicity.

- Politicization of ethnocultural issues in the public space, which increases young people’s sensitivity to
interethnic relations.

- Weak institutionalization of common civic values, resulting in a priority being placed on ethnocultural
self-identification instead of forming a unified civic community.

- Family and social environment, where the values of ethnoconfessional solidarity are transmitted as
fundamental, often without emphasis on supra-ethnic forms of identity.

The influence of sociocultural factors on the perception of civic identity is manifested through several
levels:

Macrosocial level — the official ideology, policies aimed at strengthening national unity, educational
programs, and state symbols that promote the image of a citizen as a loyal member of Kazakhstani society.

Mesosocial level — the activities of educational institutions, public organizations, and youth move-
ments, through which models of civic engagement and concepts of social responsibility are formed.

Microsocial level — the influence of family, close social circles, and local communities, where the
foundations of worldview, attitudes toward other ethnic groups, and understanding of civil rights and respon-
sibilities are laid.

Thus, the perception of civic identity among young people is formed through the complex interaction of
ethnic affiliation, cultural traditions, state initiatives, and socio-economic conditions. Eliminating the factors
that contribute to ethnocentrism is possible only with the active development of national institutions of civic
education, the creation of an inclusive social environment, and the enhancement of social mobility for youth
regardless of their ethnic background.

The educational system, both in schools and universities, prioritizes knowledge of the state language as
a key indicator of civic identity. However, insufficient attention is paid to how those with weaker Kazakh
language skills can be engaged in civic activities. The methodologies employed can sometimes be overly
formal, rendering these students unmotivated to participate actively and leading to a loss of interest that be-
gins in school and persists into higher education.

As a result, young individuals struggling with the Kazakh language may feel that they do not meet the
criteria for being considered “complete citizens,” as knowledge of the state language is seen as an important
aspect of patriotism in society. This feeling of social exclusion can intensify if civic education institutions —
such as youth organizations or government bodies — fail to address the language barrier and integrate people
proficient in other languages into their activities.

While government institutions and educational organizations increasingly hold events aimed at
strengthening national identity, these initiatives often lack opportunities for interaction among individuals
with diverse linguistic backgrounds. The absence of discussion formats that ensure equal participation for
Russian-speaking youth leads many to feel they have no opportunity to express their opinions or take part in
national matters.

The core issue lies in the insufficient differentiation of dominant forms of civic socialization. As a re-
sult, these forms become less accessible and appealing to young people who have limited proficiency in the
state language. This creates a linguistic barrier in civic education, which restricts opportunities for compre-
hensive civic engagement and public participation.

Discussion

Analysis of the responses within the section “Knowledge and Understanding of the Fundamentals of
State Policy in Civic Education” supports the research hypotheses and leads to the following conclusions:

The overwhelming majority of respondents envision the future of Kazakhstan as a civic nation, where
citizens of all ethnicities form a unified community while preserving linguistic and cultural diversity. Ap-
proximately a quarter of those surveyed hold an ethnocentric view, believing that the country will eventually
evolve into a Kazakh nation centered on the Kazakh language and culture. Regional differences are also not-
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ed: ethnocentrism is more pronounced in the southern region, where a monocultural environment naturally
prevails.

A significant majority of surveyed schoolchildren consider themselves patriots of Kazakhstan to vary-
ing degrees. The higher prevalence of patriotic sentiments among college and university students compared
to schoolchildren can be attributed to their broader social experiences, a deeper understanding of the citizen’s
role within the state, and the specific educational environment that encourages greater personal involvement
in societal processes.

Negative phenomena such as corruption and social injustice adversely affect their sense of belonging to
their home country. Despite this, respondents generally display a civic approach to the concept of patriotism,
indicating the effectiveness of state policies in fostering civic education.

The civic understanding of patriotism among schoolchildren aligns with the responses from college and
university students, highlighting a continuity of civic values across different levels of the educational system.
The unified approach in schools and universities ensures a relatively high level of awareness regarding state
symbols and the legal framework, contributing to the formation of similar civic values nationwide.

However, some young people still lack sufficient motivation to study the country’s Constitution. This
situation warrants special attention from educators and calls for enhancements to educational programs to
help young people understand the practical significance of legal knowledge and view the Constitution as a
vital tool governing their lives within society.

Kazakh-speaking schoolchildren demonstrate greater confidence in the state’s legal guarantees. The gap
between the two respondent groups based on the language of instruction widens in colleges and universities
compared to schools, with Russian-speaking students displaying even lower optimism than their counterparts
in secondary education.

The insufficient differentiation of dominant forms of civic socialization makes them less accessible and
appealing to youth with limited proficiency in the state language. This existing linguistic barrier in civic edu-
cation objectively limits opportunities for full-fledged civic engagement and public activity.

The results of this study confirm findings from previous research, indicating that the majority of Ka-
zakhstan students envision the country’s future as a civic nation that emphasizes the importance of cultural
and linguistic diversity [2; 3; 15; 16]. Similar conclusions were drawn by Z.K. Shaukenova [1] and
E.B. Asyltaeva [3], who noted parallels in how Kazakhstan’s youth perceive civic values. However, the data
collected in this study about the higher levels of ethnocentrism among Kazakh-speaking schoolchildren par-
tially diverges from the findings of B.I. Karipbaev [12], who observed a gradual decline in ethnically orient-
ed attitudes among the youth.

It is noteworthy that these findings align with the observations of A.S. Zhanbosinova [2], which also
highlight regional specifics in the perception of civic and ethnic identities, particularly pronounced in the
southern regions of Kazakhstan. The differences in how legal guarantees and patriotic values are perceived
by students across various language-based educational groups correspond to the work of Bremmer [14] and
Dave [16], who emphasize the role of linguistic and ethnic diversity in shaping Kazakhstan’s identity.

Conclusions

This article summarizes the findings of a quantitative study on the civic identity of school students in
the Republic of Kazakhstan. Key conclusions reveal that most students primarily identify with the concept of
a civic nation, highlighting the significant impact of linguistic and educational environments on the devel-
opment of patriotic attitudes.

The study points to the necessity for improvements in state policies concerning civic education, taking
into account the linguistic and socio-cultural characteristics of the youth. Its scientific contribution lies in
clarifying the structure and factors that shape civic identity in a multiethnic society. The practical implica-
tions are substantial, providing empirical data that can aid in the creation of educational programs and poli-
cies aimed at strengthening civic unity and fostering intercultural dialogue. Educational institutions, social
and regional policy experts, public organizations, and government agencies can utilize these results to en-
hance approaches to youth socialization and civic integration.

Our research has also revealed new insights, particularly regarding the differences between school stu-
dents and those in colleges and universities. The study found that patriotic and civic values among college
and university students are cultivated in a more conscious and profound manner compared to schoolchildren.
This difference can be attributed to their broader social experiences and greater engagement in educational
and social contexts. These findings can be explained through Social Identity Theory, which emphasizes the
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role of the social environment and interactions with representatives of other cultures in the development of
civic identity.

The results of this research are highly reliable, supported by the representativeness of the sample and
the analysis of primary data using SPSS Statistics 27.0. However, these findings should be complemented by
qualitative research in future studies to refine identified trends and ensure a comprehensive interpretation.
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M. . Xne6nukos, A.JK. Meip3axmeroBa, A.b. Caranos, E.A. MaTtopuHna

Ka3zakcran naMmybIHBIH Ka3ipri TApMXu Ke3eHiHeri 0pTa MeKTen TYJeKTepPiHiH
(11-chIHBIN OKYHIBLIAPBIHBIH) 23aMATTHIK Oipereiiiiri: caHabIK 3epTTey HITHIKeJIepi

Makana KazakcTaHHBIH KOFapbl CHIHBII OKYLIBUIAPBIHBIH a3aMaTThIK OipereiiIirii caHablK 3epTTey apKbLIbI
3epreneyre apHanrad. Kasak skoHe opbIc TUIAepiHIe OKUTHIH eTiMi3AiH OapibIK eHIpIepiHaeri MeKTeNTepaiy
OITipyIIi CHIHBIN OKYIIBUIAPBIHBIH CayalHaMajbIK AepeKTepi Tanganabl. JKOFapbl CHIHBIN OKYLIBLIAPBIHBIH
a3aMaTTHIK OipereiimiKTi KaObUIIay epeKIIelNiKTepi, OKBITY TUIi MeH alMaKTBIK jKaFjaiiaapra OaiilaHbICTHI
afbIPMAIIBUIBIKTAp aHBIKTAABL. OKyNIBUIapIbIH KON a3aMaTThIK YIT TY)KBIPBIMAAMAChIH YCTaHATHIHE
aikpiHAanapl. OKyIIbUIapAblH a3aMaTThIK JKOHE IaTPHOTTHIK Ke3KapacTapbl TULNIK OpTara, JIEyMEeTTIiK
OenceHmiTiKKe koHe OuliM Oepy cascaTbiHa OailIaHBICTBI €KEHI TYXKBIPBIMIAIIBL. ABTOpJIap a3aMaTTBIK
TOpOHE calachlHAAFbl MEMJICKETTIK casicaT OHIpJIEpIiH JJIEYMETTIK-MOACHH JKOHE TIMIIK EpEeKIIeTiKTepiH
ecKepyi, KOJIAHBICTAFbl TIIK KeAePTiIepli eHeepyl KOHEe OPBIC TUIAL KAacTapAbl a3aMaTTHIK JJIEyMETTECHY
ypaiciHe OenceHal TapTysl THIC JeTeH KOPBITHIHIBIFA Kesdi. 3epTTey OiTiM Oepy YHBIMIAphIHBIH a3aMaTThIK
OipereiimikTi  KajJblITACTHIPYAAFbl MaKCaTThl  JKYMBICBIHBIH  MAaHBI3JIBUIBIFBIH, COHJAH-aK  MEKTell
GarapraMachiHa KSHE OKYIIBUIApABIH KOFaMIBIK KbI3METiHE MOJICHUETapaJIbIK 03apa opeKeTTecy i OipikTipy
KQKCSTTUITH KepceTeli. AJBIHFAaH HOTIKenep OimiM Oepy yHBIMAAphl, XKEprilikTi OWIIK eKijmepi >koHe
KazakcraHHBIH Ka3ipri 3aMaHFbl TAPUXBI MEH aiiMaKTaHy cajJachIHIaFbl MaMaHap YIIiH ©3€KTi.

Kinm ce30ep: a3amMarThIK Oipereitik, maTpuoTH3M, OimiM amymbiiapbl, Kaszakcran PecmyOnukacsr,
STHOLICHTPHU3M, a3aMaTTBIK YJIT, OHIPJIK afbIpMaIIbUIBLIKTap, MEMIIEKETTIK casicaT, Kasipri rapux, Kasakcran
PeciyGIHKACBIHBIH TAPHXBI.

N. . Xneonuxos, A.JK. MsipzaxmeroBa, A.b. Caranos, E.A. MaTopuna

I'paknanckasi HAGHTHYHOCTH BBINNYCKHUKOB (yuyamuxcs 11-x KiaccoB)
CPEAHMX LIKO0J HA COBPEMEHHOM HCTOpPHYecKOM dTamne passutus Kazaxcrana:
pe3yabTaThbl KOJMYECTBEHHOI'0 UCCIE0BAHUA

CraTbs TOCBSIIEHA pe3ylbTaTaM KOJIMYECTBEHHOI'O HCCIENOBAaHUsS IPakKAaHCKONM HAEHTUYHOCTH CTaplle-
kinaccHUKOB KazaxcraHa. AHaIM3UPYIOTCS aHHbIE aHKETHOT'O ONPOCA YYEHHKOB BBITYCKHBIX KJIACCOB INKOJI
BCEX PETMOHOB CTPaHbl, O0YYaIONIMXCS Ha Ka3aXCKOM U PYCCKOM s3bIKaX. Y CTaHOBJICHBI OCOOEHHOCTH BOC-
HPUSITUS TPAXKTAHCKON MICHTHYHOCTH CTapIICKIACCHUKAMH, BBISBICHBI PA3IUYUsI B 3aBUCHMOCTH OT SI3BIKa
00ydJeHHNs ¥ peTHOHANBHBIX ycioBuil. [loka3aHo, 9To GoNbInast 4acTh yJal[uXcs pas3emseT KOHIEIINIO Ipa-
JKTAaHCKOHM Halny. BBISBIICHO, UTO TpaXKJAHCKHE U MTAaTPHOTUIECKNAE YCTAHOBKH YYAIMXCS 3aBHCST OT SI3BIKO-
BOW CpeJibl, COIIMANBFHON aKTUBHOCTH M 00pa30BaTENbHON MOJUTUKH. ABTOPHI JIENIAIOT BBIBOJ, YTO TOCYAAp-
CTBCHHAaA IIOJJUTHKA B 06J'IaCTI/l I'paXXJaHCKOI'o BOCIHUTAHUA JOJDKHA YUYHUTBIBATH COLMOKYJIIBTYPHBIE U A3bIKO-
BBIE OCOOEHHOCTH PETHOHOB, IIPEOA0JIEBATh CYIIECTBYIOIINE SI3bIKOBbIC Oapbephl U aKTHBHEE BOBJIEKATh PyC-
CKOSI3BIYHYIO MOJIOJICKD B IPOLIECCHI T'paskAaHCKON connanu3anuu. VceiaenoBanue noadepkuBaeT BaKHOCTD
LeJIeHaNPaBICHHOIT paboTh 00pa30BaTENbHBIX YUPEKACHHUI B (POPMHUPOBAHUM IPAXKIAHCKOW HASHTUYHOCTH,
a TaKXe H606X0}1HMOCTB UHTErpaliuu MEXKYJIbTYPHOI'O B3aI/IMO}lel\;ICTBI/I$[ B IIKOJIBHYIO IpOTpaMMy U O6Ll.le—
CTBEHHYIO IEATEIbHOCTh ydamuxcs. [lodydeHHBIE pe3ylbTaThl MPEACTAaBISIOT HHTEPEC Ul 00pa30BaTelb-
HBIX YUPEXJICHUH, pa3pabOTINKOB PETHOHAIBFHOH MONUTHKI H CIEI[HAINCTOB B 00JIACTH COBPEMEHHON HCTO-
prn Kazaxcrana u pernoHOBeIeHUSL.

Knroueegvie crosa: rpaxaaHcKas HACHTHYHOCTh, MATPHOTU3M, oOydaroniuecs, Pecryonuka KaszaxcraH, sTHO-
HEHTPU3M, I'PaXKIAAHCKasA HallUsl, PETUOHAJTIbHBIE pas3jinius, rocy1apCTBE€HHas IOJIMTHKA, COBPEMEHHAs UCTO-
pus, ucropus Pecyonnku Kasaxcran
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