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Philosophy of Education in the Digital Age:
Transformation of Meanings and Values

The current stage of development of society is characterized by intensive digitalization of all spheres of life,
including education. In the context of rapid digital transformation, there is a need for a deep philosophical
understanding of the changes taking place. This article is devoted to the analysis of the transformation of the
meanings and values of education in the context of the digital era. The purpose of this study is to identify and
analyze key philosophical concepts that define the modern understanding of education in the context of the
penetration of digital technologies into the educational environment, as well as to assess their impact on the
formation of new ethical, axiological and ontological foundations of the educational system. The study pro-
vides a systematic analysis of the fundamental philosophical categories of subjectivity, knowledge, truth,
freedom and education through the prism of digital reality. Particular attention is paid to the phenomena of
virtualization, algorithmization and automation, which transform traditional models of educational interaction
and redefine the goals of education. Drawing on the practice of NJSC “Toraighyrov University”, the shift in
emphasis from the humanistic paradigm to technocratic logic is considered, within which personal develop-
ment is increasingly giving way to competence indicators and digital efficiency. The authors substantiate the
need to preserve the humanitarian and existential dimensions of education in the context of technological
pressure and offer conceptual guidelines to form a new philosophy of education capable of integrating the
achievements of the digital era with the enduring values of humanity, dialogue and critical thinking. The re-
sults obtained are of interest both for the development of theoretical discourse in the field of philosophy of
education and for the design of educational policy strategies in the digital era.

Keywords: philosophy of education, digital transformation, educational values, axiology, subjectivity, critical
thinking, virtualization, digital educational technologies, innovative educational programs.

Introduction

The digital era radically transforms not only the technological parameters of social life, but also affects
the ontological and axiological foundations of education as a cultural and philosophical phenomenon. The
digital era radically transforms not only the technological parameters of social life, but also affects the onto-
logical and axiological foundations of education as a cultural and philosophical phenomenon. In the context
of the accelerated implementation of digital platforms, algorithmic knowledge management and automation
of cognitive processes, not only the forms and methods of teaching change, but also the goals of education
shift: from the formation of a critically thinking subject to the preparation of a functional agent of the digital
economy. This transition is associated with the risks of losing the humanistic dimension of education, level-
ing its educational mission and replacing the value content with adaptive and utilitarian skills.

The philosophy of education cannot be limited to describing the changes taking place. The main task of
the philosophy of education is a critical reflection on the transformation of meanings, the identification of the
limits of technological rationalization and the formation of an axiological framework capable of protecting
the dignity of a person as a bearer of cultural and spiritual identity. The issue of preserving the humanistic
core of education in the context of increasing digital determinism is acquiring not only theoretical but also
civilizational and existential significance in the modern world, since it affects the foundations of personality
formation, value orientations and cultural identity in the era of digital transformations.

The purpose of this article is to identify and philosophically understand the transformation of the mean-
ings and values of education in the digital age.

The processes of virtualization, algorithmization and automation of the educational environment radi-
cally transform not only traditional forms of teaching, academic communication and knowledge transfer, but
also affect deeper layers of educational reality — its value, meaning-forming and anthropological founda-
tions. The digital era forms other expectations in relation to the subject of education, focusing on flexibility,
digital literacy, adaptability and the ability to promptly process and apply information. However, such func-
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tionalization of the educational subject is associated with the risk of losing the humanistic mission of educa-
tion as a space for the formation of a holistic personality, the development of critical thinking, ethical re-
sponsibility and cultural identity. Amidst the active promotion of the digital transformation of educational
processes in Kazakhstan, implemented through state initiatives and strategic documents, philosophical exam-
ination of these processes is of particular importance. Without proper axiological support, there is a risk of
turning education into a service function that has lost its connection with cultural continuity and ideals of the
individual. In this regard, the philosophy of education should act not just as an observer, but as a normative
authority capable of setting the horizons of what is acceptable and forming conceptual guidelines for educa-
tional policy.

Research Methodology

The study is based on a philosophical and methodological approach aimed at identifying and interpret-
ing the transformation of the fundamental foundations of education in the digital era. The methodological
framework of the article relies on the synthesis of classical philosophical methods, such as hermeneutic anal-
ysis, phenomenological reduction and critical theory and modern interdisciplinary approaches, including dig-
ital philosophy, philosophy of technology and cultural analytics.

The key methodological tool is the philosophical analysis of concepts such as education, meaning, val-
ue, subject, knowledge, considered in the context of a radically changing digital reality. Particular attention is
paid to comparing classical interpretations (Plato, Kant, Dewey, Jaspers) with modern interpretations pre-
sented in the works of M. Foucault, J. Deleuze, H. Jonas, P. Freire, B. Steele, etc. This allows us to trace the
epistemological and axiological shifts caused by the digitalization of education.

The second methodological dimension is the axiological approach, which analyzes changes in the value
architecture of education, and includes a comparison of traditional humanistic values (self-realization, criti-
cal thinking, ethical responsibility) with the priorities of the digital era, such as adaptability, technological
flexibility, algorithmic optimization and digital competence.

A comparative analysis method is also used, applied to educational models before and after digital
transformation. In particular, the differences in the philosophical foundations of traditional and digital educa-
tion are analyzed. This allows us to consider digitalization not as a universal trend, but as a culturally specif-
ic phenomenon with philosophical consequences for understanding the subject of education.

Thus, the methodology of the article is aimed at identifying the philosophical foundations, boundaries
and consequences of the digital transformation of education as a key institution for the formation of cultural,
ethical and the cognitive identity of a person.

Discussion

The philosophy of education has been formed throughout the history of human culture as a reflection on
the meaning, goals and essence of the educational process. Its development is inseparable from changes in
the philosophical understanding of man, knowledge, truth, education and social justice. This evolution is not
limited to linear progress: it is a series of profound axiological shifts, accompanied by a radical redefinition
of the status, functions and ontological position of the subject of education in the educational system.

In ancient philosophy, education was understood as a process of becoming a virtuous, political, intellec-
tual and thinking person. Socrates, Plato and Aristotle laid the foundations of the philosophical concept of
education as a dialogue with truth, the formation of virtue and contemplation of the cosmic order[1]. For Pla-
to, education is the ascent of the soul to ideas, for Aristotle — the realization of the form inherent in human
nature. Already at this stage, education was thought of not as a simple transfer of knowledge, but as a path to
the internal transformation of the subject [2].

With the transition to the medieval worldview, both philosophical attitudes and educational guidelines
changed. In Christian Europe, education becomes a predominantly religious and spiritual act aimed at saving
the soul and knowing God. Thinkers such as Augustine of Hippo [3] and Thomas Aquinas [4] viewed learn-
ing as a path to divine truth, where reason is subordinated to faith. In the Islamic world, on the contrary, phi-
losophers and scholars including al-Farabi [5], 1bn Sina [6] and Ibn Rushd developed ideas of a harmonious
synthesis of knowledge, morality and faith, laying the foundations of classical Islamic pedagogy.

The modern era and the Age of Enlightenment are marked by an epistemological turn: the subject of
knowledge became an autonomous source of meaning. Education acquired the status of a means of forming
civil autonomy, rationality and personal responsibility. John Locke emphasized the importance of experience
and the formation of character [7], Jean-Jacques Rousseau advocated education in accordance with the nature
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of the child [8], and Immanuel Kant asserted the autonomy of the individual as the highest value of education
[9]. The works of these thinkers embody this transformation: from education as the formation of character
and civic virtues to the affirmation of education as a process of realizing freedom and moral autonomy.

The 19th and 20th centuries are marked by a diversity of approaches and a critical revision of classical
models of education. At this time, new philosophical trends were formed, each of which offered its own view
on the purpose and essence of education. John Dewey developed a pragmatic model in which learning is an
active inclusion in social life and the formation of democratic experience [10]. Existentialists (Sartre, Jas-
pers) redefined education as a space of freedom, choice and authenticity. Critical pedagogy (P. Freire, I.
Ilyich) [11] questioned the power structures of education, emphasizing its potential as a means of liberation
and resistance to alienation [12].

Historical and philosophical analysis of educational paradigms reveals not only the dynamics of the
transformation of ideals, but also sheds light on the ontological and value foundations that can serve as a
support for philosophical reflection on the challenges of the digital age. In the context of growing environ-
mental and socio-cultural crises, the widespread introduction of artificial intelligence and the spread of post-
humanistic discourses, there is a growing need to form a new epistemology of education that can take into
account both technological realities and humanitarian horizons of personal development. Digital literacy in
this context appears not just as a technical skill, but as a form of epistemic virtue — the ability to critically
filter information, attention, intellectual honesty and digital ethics. Rethinking educational philosophy today
is also connected with the need to resist technocratic reductionism, in which the image of man as a spiritual
and cultural personality disappears. The concepts of lifelong learning [13], digital literacy as an epistemolog-
ical virtue, ethical and cultural reflection in the context of technological acceleration come to the fore. These
ideas reflect a shift from the classical model of education to a more flexible, non-linear, personalized and
networked paradigm, where knowledge ceases to be a stable substance and becomes a dynamic process.

In the Kazakhstani context, the philosophy of education began to actively develop in the 1990s, during
the formation of the national education system in the context of independence. A significant contribution to
the development of philosophical reflection on issues of modern education was made by domestic research-
ers, including N.F. Sarsenbieva, B.Sh. Myrzakhmetova, E.T. Adylbekova, G. Yesim, S.Zh. Edilbayeva, R.K.
Turyszhanova and others. Their works contributed to the formation of axiological, cultural and humanitarian
foundations of the domestic educational paradigm. Thus, the studies of N.F. Sarsenbieva, B.Sh.
Myrzakhmetova and E.T. Adylbekova consider the digitalization of education in Kazakhstan as part of the
state strategy for the modernization of the social sphere[14]. The authors emphasize the importance of im-
plementing information systems, using Big Data for educational analytics, and also note the need for digital
transformation of human resources. At the same time, their works also identify risks — technological ine-
quality, weak infrastructure and insufficient training of teachers, which requires a philosophical understand-
ing of the balance between technical progress and humanitarian values of education.

The humanitarian and philosophical perspective allows us to consider digitalization not only as a tech-
nical process, but also as an existential and axiological challenge affecting the nature of the subject of educa-
tion. This approach is developed through the critical understanding of the utilitarian and technocratic tenden-
cies of digital learning and is related to the ideas of the Kazakhstan philosophical tradition, in particular, the
works of academician Garifolla Yesim [15].

In his works, G. Yesim focuses on the spiritual, moral and cultural foundations of the Kazakhstani edu-
cational ideal, based on the value guidelines of the heritage of Abai and Eastern philosophy. The central
place in his concept is occupied by the formation of personality through the harmony of mind and heart, the
development of the inner world of a person and education based on eternal humanistic values. In the context
of digital transformation, these ideas are particularly relevant as a philosophical counterpoint to technocratic
strategies: they emphasize the need to preserve the human-centric nature of education. In his works, G.
Yesim focuses on the spiritual, moral and cultural foundations of the Kazakhstani educational ideal, based on
the value guidelines of the heritage of Abai and Eastern philosophy. The central place in his concept is occu-
pied by the formation of personality through the harmony of mind and heart, the development of the inner
world of a person and education based on eternal humanistic values. In the context of digital transformation,
these ideas are particularly relevant as a philosophical counterpoint to technocratic strategies: they emphasize
the need to preserve the human-centric nature of education. Thus, the philosophical heritage of G. Yesim
actualizes the cultural and value approach to digitalization, aimed at preserving the humanistic core of educa-
tion.
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Modern researchers S.Zh. Edilbayeva and R.K. Turyszhanova made a significant contribution to the de-
velopment of the philosophy of education in Kazakhstan. In their works, they reveal education not only as a
socio-cultural institution, but also as a phenomenon of spiritual culture that forms personal and national iden-
tity in the context of global transformations. Their approach emphasizes the importance of the value dimen-
sion of the educational process, which is especially relevant in the era of digitalization and cultural shifts.

Their approach emphasizes the importance of the value dimension of the educational process, which is
especially relevant in the era of digitalization and cultural shifts.

S.Zh. Edilbaeva considers education as a cultural-historical and meaning-forming practice that ensures
the transfer of values, worldview orientations and cultural memory from generation to generation. Her re-
search emphasizes that the philosophy of education cannot be reduced to purely pragmatic tasks: it must re-
tain the status of a reflexive discipline focused on understanding the fundamental questions of human exist-
ence — such as “what does it mean to be human?”, “how is spirituality formed?”, “what is the mission of
education in culture?” [16]. Particular attention in the works of S. Zh. Edilbaeva is given to the need to har-
monize rational and spiritual principles in educational practice, as well as the formation of a personality ca-
pable of moral choice, intercultural dialogue and responsible participation in the life of society. This ap-
proach emphasizes the value-humanitarian focus of education as a tool not only for the transmission of
knowledge, but also for the formation of a mature spiritual and moral identity.

Turyszhanova R.K., in turn, explores the philosophical, anthropological and existential foundations of
education, interpreting it as a process of formation of the subject’s self [17]. In the context of digitalization,
in her opinion, the processes of alienation, fragmentation of the “I” and loss of cultural continuity are intensi-
fying. In this context, education should be viewed as a path of existential disclosure of the individual, within
which digital technologies are not an end in themselves, but a means designed to promote humanistic educa-
tion, the development of critical thinking and the strengthening of cultural identity.

The ideas of Edilbaeva S.Zh. and Turyszhanova R.K. are related to the broad humanitarian tradition in
the philosophy of education, which opposes reductionist and technocratic approaches. Their research empha-
sizes the need for a philosophical rethinking of the mission of education, its value foundations and anthropo-
logical dimension in the context of digital transformation. This approach actualizes the issue of preserving
the humanistic core of the educational process, capable of resisting the risks of depersonalization, standardi-
zation and cultural amnesia.

In the context of rapid digital transformation of education, the processes of virtualization,
algorithmization and automation are becoming increasingly evident, which have a profound impact on tradi-
tional forms of interaction between participants in the educational process [18]. These processes not only
change the forms of communication between the teacher and the student, but also transform the very founda-
tions of the educational act — its goals, values and methods. The virtual educational environment erases the
usual boundaries between physical and digital space, transferring training to the format of remote and asyn-
chronous interaction. At the same time, the emphasis shifts from personal involvement to digital self-
regulation and algorithmically defined trajectories of knowledge acquisition. In such a configuration, the
subject of the educational process is included in the digital environment as a system of meanings and prede-
termined choices that limit the space of critical reflection.

Algorithmization of learning, which involves the widespread introduction of digital platforms and soft-
ware systems, standardizes and automates many aspects of the educational process — from knowledge as-
sessment, planning, and recommendations for an individual educational trajectory. This leads to a narrowing
of the field of pedagogical intuition, dialogicity and trusting forms of communication, replacing them with
technological interfaces. Automation, in turn, intensifies the processes of depersonalization and massification
of educational practice, reducing the need for the live participation of the teacher and forming a model of
education as a controlled information flow, in which priority shifts towards standardization and reproducibil-
ity of educational practices to the detriment of their existential and personality-oriented component.

Against this background, a profound axiological shift is taking place: the traditional humanistic para-
digm, focused on personal development, moral growth and critical thinking, is giving way to a competence-
instrumental approach and quantitative performance indicators. Modern transformations of educational dis-
course lead to a shift in emphasis: the focus is on digital literacy, technological flexibility, adaptability and
the ability to quickly master innovations. At the same time, education is beginning to be viewed as a means
of preparing a functional participant in the digital economy, while losing its significance as a space for exis-
tential development and cultural identification of the individual.
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Thus, an obvious tension is formed between the value foundations of the classical educational paradigm
and the instrumental logic of digital rationality. However, this contradiction should not be considered antag-
onistic. This contradiction does not imply a rejection of digital transformation, but requires a philosophically
verified approach to its implementation — a well-founded integration that presupposes the preservation of
the humanistic core of education, recognition of the integrity and value of the individual and their spiritual
and moral dimension. This perspective presupposes not only technological but also philosophical reflection,
in which new possibilities of the digital environment are related to fundamental values — the personal di-
mension of education, cultural continuity and the formation of subjectivity in the conditions of a transform-
ing world. That is, digital transformation does not cancel, but rather intensifies the need for philosophical
support of education, in which accelerating technoreality is understood not as an end in itself, but as a tool
for strengthening subjectivity, does not replace, but supports the formation of personality, does not displace
cultural meanings, but becomes a mediator, a means of their actualization, preserving the ethical dimension
of education in a transforming digital world.

Results

In the context of accelerated digital transformation and global changes in the field of knowledge, uni-
versities in Kazakhstan are increasingly moving towards the implementation of innovative educational pro-
grams adapted to the challenges of the modern era. These programs not only transform the content and
methods of teaching, but also require a revision of the very foundations of the philosophy of education, in-
cluding its axiological, epistemological and ontological framework. Adaptation to new educational para-
digms is due to a complex of exogenous and endogenous factors: political, economic, technological, cultural
and philosophical-methodological, which set the vector of institutional transformations of universities as cen-
ters for the production of knowledge, the formation of identity and the reproduction of values. Innovative
programs are increasingly becoming not just tools for adaptation, but an intellectual environment in which
the foundations of the educational mission are revised through the prism of the challenges of the digital era
and the changing anthropology of the subject.

The analysis of the educational process in a multidisciplinary university using the example of NJSC
“Toraighyrov University” demonstrates the active transformation of educational processes that began in
2021. Innovative educational programs are being introduced into university practice — blockchain engineer-
ing, industrial psychology and psychological counseling, energy management and sustainable development,
digital finance, etc., aimed at meeting the needs of the digital economy, regional communities and global
trends. These programs not only update the content and tools of the educational process, but also initiate a
deep reorientation of its value-semantic, methodological and anthropological foundations. Thus, the universi-
ty forms a philosophically reflexive model of education, in which technological modernization is correlated
with humanistic guidelines and the task of educating a critically thinking, holistic personality.

The vector of implementation of innovative educational programs in NJSC “Toraighyrov University” is
conceptually correlated with the provisions of the Atlas of new professions of Pavlodar region, developed
taking into account the structural transformation of the regional economy and priorities of technological de-
velopment. The presented educational tracks not only reflect the current demands of the digital economy, but
also form an environment for advanced training of personnel for the professions of the future. This allows
the university not only to respond to changes, but to become an active subject of socio-economic forecasting,
forming educational models focused on long-term regional and global priorities. In this context, the universi-
ty acts as a translator of innovative meanings and an institutional driver of cultural and value adaptation to
the professions of tomorrow.

A significant area of transformation of the educational environment at the university has become the use
of global digital platforms and the development of strategic partnerships with high-tech companies. Thus, the
integration of Coursera courses and the implementation of joint educational projects with Huawei Corpora-
tion reflect not only the process of technological modernization, but also profound philosophical shifts in
understanding the very essence of education. In the paradigm of the philosophy of education, such initiatives
go beyond the instrumental approach to digitalization, opening up opportunities for expanding the education-
al space, the formation of new forms of subjectivity and redefining the role of the university as an institution
of cultural and value transmission in the knowledge society. The integration of these digital platforms into
the educational processes of students of the regional university provides them with access to the knowledge
of world universities (Stanford, Yale, University of London, etc.) and embodies the idea of open education,
in which knowledge ceases to be the property of the elite and becomes available to everyone who strives for
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learning. Such practice contributes to the formation of an autonomous, reflexive and responsible subject of
learning, corresponding to the humanistic ideals of self-disclosure, self-overcoming and intellectual self-
determination.

From a philosophical point of view, the integration of the Coursera platform into the educational pro-
cess promotes the implementation of the principles of project-based, dialogic and activity-based education.
The student becomes an active participant in the process, not just absorbing information, but choosing, inter-
preting and applying knowledge in a personal and social context, which contributes to the development of
critical subjectivity and reflection.

At the same time, philosophical reflection requires taking into account not only the potential of digitali-
zation, but also the risks associated with it, such as the market instrumentalization of education, the deepen-
ing of digital inequality and increasing dependence on global technocratic structures. This actualizes the need
to develop a balanced strategy for digital transformation, in which technological progress is related to the
values of educational autonomy, cultural identity and social justice.

Cooperation with Huawei opens up opportunities for integrating advanced digital solutions into the ed-
ucational environment — from artificial intelligence and cloud computing to cybersecurity systems. This
contributes to the development of key competencies of digital literacy and responsible participation in the
information society, which are necessary for effective adaptation and active interaction in the context of rap-
id technological dynamics and the transformation of the social and information environment. However, in
the context of the philosophy of education, this partnership is significant not only in the technological aspect,
but also as a space for posing critically important questions: how do digital technologies transform ideas
about freedom and autonomy? How can human dignity and subjectivity be preserved in an algorithmic envi-
ronment? These questions emphasize the need for humanitarian expertise of technologies — the ability not
only to master digital tools, but also to understand their anthropological, ethical and socio-cultural conse-
quences.

Thus, interaction with technological partners contributes to the formation of a new type of educational
subject — technologically savvy, ethically aware, possessing critical thinking and capable of spiritual devel-
opment. This approach closely correlates with the philosophical paradigm of education as a process of nur-
turing a personality within the framework of a cultural and humanistic context.

In this light, digital and innovative initiatives of the NJSC “Toraighyrov University” fit into the philos-
ophy of education as a space for the synthesis of technologies, humanitarian values and cultural traditions to
ensure the holistic development of the individual and society. The university ceases to be just a place for
training specialists — it turns into a space for the formation of a new type of consciousness: open, morally
oriented and capable of life and action in the rapidly changing digital world.

The experience of the NJSC “Toraighyrov University” demonstrates that the digital transformation of
education in Kazakhstan goes beyond a purely technical process and acquires a deep philosophical dimen-
sion. Innovative educational programs, integration of global platforms and partnerships with technology
companies act not only as tools for modernization, but also as catalysts for rethinking the mission of the uni-
versity, its social role and the very meaning of the educational process. These transformations require further
rethinking of the philosophical foundations of education — its value, epistemological and organizational
principles that can adequately respond to the challenges of the digital age.

Conclusion

The study conducted in the article confirmed that the digital era is radically changing the philosophical
foundations of education. However, these changes are not unambiguously positive or negative — digital
transformation brings both opportunities and risks. Therefore, the philosophy of education in the 21st century
should perform not only an adaptive, but also a normative and critical function: to set the limits, meanings
and goals of the educational process, not allowing the technological environment to replace a person and cul-
tural values. In this context, the philosophy of education acts not only as a theoretical reflection, but also as a
practical orientation towards the formation of a personality capable of dialogue, creativity, responsibility and
humanity. This is a search for answers to fundamental questions: what should a person of the future be like?
How to preserve the dignity of the individual in the digital age? And how can education contribute to build-
ing a fair, sustainable and inclusive world? The main challenge for the philosophy of education is to preserve
the human dimension of education in the context of digital reality, without losing the desire for truth, moral
development and freedom of thought.
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It should be understood that digital transformation is not the end of education, not the completion, but
an opportunity to reformat it towards greater openness, flexibility and human-centeredness. However, such a
perspective becomes feasible only if the philosophy of education retains its role as a space for critical think-
ing, moral reflection and concern for the fate of man in the context of technological transformations, and if
its voice is perceived not as abstract theorization, but as a necessary basis for developing guidelines in the
changing educational landscape. Thus, the future of education is determined by our ability to integrate tech-
nological progress with deep philosophical reflection and stable value guidelines that guide the formation of
a free, responsible and creative personality as a genuine subject of being.

Thus, the future of education is determined by our ability to integrate technological progress with deep
philosophical reflection and stable value guidelines that guide the formation of a free, responsible and crea-
tive personality as a genuine subject of being.
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C.C. Ay6akuposa, M.)X. Koxamxaposa, P.C. Canumona
udpasik gayipaeri oiitim 0epy puitocoPpusicbl: MarbiHa MeH KYHABLIBIKTAPAbIH
TpaHchOpMALHACHI

Koram namybIHBIH Ka3ipri Ke3eHi eMipaiH OapiblK canaiapblHla, COHBIH iliHae OuriM Oepy canachlHoa aa
KapKbIH/BI HH(paHyMeH cunarTtanaasl. KapkeiHiasl LU piblK TpaHchOopMalys xKaFaibiHaa OOJIbII )KaTKaH
e3repicrepi TepeH GpunocodUsIIBIK TYPFbIAAH MaibIMAay KaXKETTiIr TybiHaaiap. Ockl Makatana M pIIbK
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Ioyip KOHTeKciHzae OimiM Oepy/iH MarblHACBI MEH KYHABUIBIKTAPBIHBIH TPAHC(HOPMALMSACH TallIaHFaH.
3epTTeyaiH MakcaThl — HUQPIBIK TEXHOJIOTHIApAbIH OiliM Oepy KEHICTIriHe eHyl >kargalblHIa Kasipri
6imiM Gepy TYCIHITiH aHBIKTAWTBHIH HETi3ri (HUIOCO(USIIBIK YFBIMIAP/Ibl aHBIKTAY JKOHE Taliay, COHOal-aK
oNMapAbIH OuUTiM Oepy JXYHMECIHIH »aHa O3THUKAIBIK, AKCHOJOTHSUIBIK JXOHE OHTOJOTHSIIBIK HETI3ACpiH
KaJIBIITACTBIpyFa acepiH Oaranay. 3epTTey aschIHIa CyOBEKTLNIK, TaHBIM, IIBIH/BIK, ePKIiHAIK )XKoHEe TopOue
CHSKTHI ipreni (GmIocouUsUIBIK KaTeropusulapra IHUQPIBIK IIBHIBIK TIPH3Mackl apKbUIBI JKYHell Tammay
JKYPprizinai. Bupryanusammys, anropuTMIeHaipy KoHe aBTOMAaTTaHABIPY (eHOMEHAepiHe epeKIle Hazap ayaa-
pBUIBIN, oJap ASCTYpdi OimiM Oepy e3apa opekerTecy YAriiepiH TpaHchopmanusuiamn, Oimim  Oepy
MaKcaTTapblH KaiTa aHbikTayna. «TopaitreipoB yHuBepcuteTi» KeAK MplcanbiHIa TyMaHHCTIK mapaaurMa-
JJaH TEXHOKPATHSUIBIK JIOTHKara Kapaii OaFrbITTBIH BIFBICYBI KapacThIPbUIAbl. Byl JIoruka asichblHOa TYJIFANIBIK
JTaMyFa eMecC, KY3bIPETTUTIK KopCeTKIIuTepi MeH HU(PIBIK THIMILTIKKE OACBIMABIK Oepitin Kenedi. ABTopiaap
TEXHOJIOTHSUIBIK KBICHIM JKarJaiblHIa OLTiM OepyliH TyMaHHTApIbIK JKOHE SK3UCTCHIHAIIBIK OJIIeMaepiH
cakTay KaXXeTTIiriH HeTi3zen, MHUQPIBIK ASYIpIiH JKEeTICTIKTepiH aJaMrepIIiliK, JHAIOT XXoHEe CHIHU Oiiay
CBIHJIBI MOHTLIIK KYHIBUIBIKTAPMEH YHJIECTipe ajaThIH jkaHa OimiM Oepy ¢rimocoduschH KaabslITacThIpyFa
apHaJFaH TYXKBIPBIMIAMAIIBIK OarbITTapAbl YCBHIHAABL AJIBIHFAH HoTIKenaep OimiM Oepy dumocodusicer
caJIaCBIHIAFbl TEOPUSUIBIK TUCKYPCTHI AaMBITyFa Aa, MUQPIBIK Aoyipaeri 6imiM Oepy cascarsl cTpaTerusia-
PBIH )K00aIayFa 11a KbI3bIFYIIBUIBIK TYIbIPaIbL.

Kinm ce30ep: 6inmim Oepy dunocoduscel, udpiablK TpaHchopMarys, OiniM Oepy KYHIBUIBIKTAphl, aKCHOJIO-
TS, CyOBEKTLTIK, CHIHU Oijiay, BHpTyanu3anus, OUQPIBIK OiniM Oepy TEXHONOTHAIApPHl, WHHOBALUSIIBIK
Oinim Oepy Oarmapiamanapsl.

C.C. Ayb6akupona, M.JK. Koxxamxkaposa, P.C. Canumosa

duinocopus odopazoBanus B uMppoByIo 3M0Xy: TpaHCPopMaLKsi CMBICIOB U
LHeHHOoCTel

CoBpeMeHHBI 3Tal pa3BUTHS OOIIECTBA XapaKTEPU3yeTCss HHTEHCHBHOU IU(poBHU3aIel Bcex cdep KHU3He-
JeATeIbHOCTH, BKIIOYasi oOpa3oBaHue. B ycnosusx crpemutensHON nudpoBoi TpaHC(HOpPMAIIMN BO3HHKAET
HEOOXOIMMOCTh TITyOOKOTO (PHIOCO()CKOTO OCMBICIICHHS MPOUCXOAAMINX U3MeHeHn. HacTosmmas crates mo-
CBSIIIICHA aHAIM3Y TPaHC(OPMAIN CMBICIIOB M IIEHHOCTEH 00pa3oBaHus B KOHTEKCTe U poBoif snoxu. Lle-
JBIO JTAHHOTO MCCJICHOBAHMS SIBISIETCS BBISBICHHE M aHAJIM3 KIIIOYEBBIX (GrIocodCKUX MOHSITHIM, ompene-
JSTFOLIMX COBPEMEHHOE MMOHUMaHue 00pa30BaHUs B YCIOBUSIX HPOHUKHOBEHHUS IIM(POBBIX TEXHOJIOTHH B 00-
pa3oBaTenbHYIO Cpely, a TAKKe OLIEHKA UX BIHSIHUSA Ha (POPMUPOBAHNE HOBBIX ATHUECKUX, aKCHOJIOTHYECKHX
W OHTOJIOTHYECKHX OCHOBaHHWiII 00pa3oBaTelbHON CHCTEMBL. B pamkax HMcciieoBaHUSI TPOBOJMUTCS CHCTEM-
HBIH aHanmn3 (QyHIAMEHTAIbHBIX (QHUIOCO()CKUX KaTeropuil cyObEKTHOCTH, ITO3HAHWS, UCTUHBI, CBOOOIBI H
BOCITUTAaHUsI CKBO3b MpH3MY IH(POBOii peanbHOCTH. Ocoboe BHUMaHUE yIemsieTcsl GeHOMEHaM BHPTyalln3a-
I[UHY, AITOPUTMH3AIMN U aBTOMATH3AINH, TPAaHCHOPMHUPYIONINM TPAAUIIMOHHBIE MOJCIH 00pa30BaTeILHOTO
B3aMMOJICHCTBHS W TIEpeonpenesomuM e obpazoBanus. Ha mpumepe mpaktuku HAO «Topaiireipos
YHUBEPCUTET» PacCMaTPHBACTCSl CMEIICHHE AKIEHTOB OT T'yMAaHUCTHYECKON MapaJurMbl K TEXHOKpaTHde-
CKOMH JIOTHKE, B paMKaxX KOTOPOW JIMYHOCTHOE Pa3BUTHE BCE Yallle YCTYIIaeT MECTO KOMIIETEHTHOCTHBIM MOKa-
3aressiM U U poBoit 3 GeKTHBHOCTH. ABTOPBI 000CHOBBIBAIOT HEOOXOIMMOCTD COXPAHEHHUSI TYMaHUTAPHO-
TO ¥ 3K3UCTEHINAIBHOTO HU3MEPEHNI 00pa30BaHUs B YCIOBHSAX TEXHOJIOTHYECKOTO JABJICHUS U MpeiaraloT
KOHIIETITYaJIbHbIE OPUEHTHPHI 11 (POpMHUPOBaHHs HOBOH (ritocopun oOpa3oBaHus, CIOCOOHON UHTETPHPO-
BaTh JOCTIDKEHUS MU(DPOBOH 3MOXU C HENPEXOAAIINMI IIEHHOCTSIMH YeJIOBEYHOCTH, UANIOTa U KPUTHIECKO-
ro memuieHus. [lomydeHHble pe3ynbTaThl MPEACTABIAIOT HHTEPEC KaK JUIl Pa3BUTHS TEOPETHIECKOTO JUC-
Kypca B obnactu ¢mnocopun 06pa3oBaHUs, TaK U AT POSKTHPOBAHUS CTpAaTEernii 00pa3oBaTeIbHON MOTH-
THKH B TU(POBYIO ITOXY.

Kniouesvie cnosa: dunocodus odbpasoBanus, nudpposas TpaHchopmaIlis, IEHHOCTH 00pa30BaHus, aKCHOJIO-
rusd, Cy6'beKTHOCTb, KPUTUYECKOC MBIIIJICHUEC, BMpTyann3aum{, LlI/I(prBl)Ie O6pa3OBaTe.]'leble TEXHOJIOTHUH,
HNHHOBAIITMOHHBIC O6pa30BaTeJ'lebIe nporpamMmal.

References

Plato. (1994). Gosudarstvo [The Republic]. Moscow: Mysl [in Russian].

Aristotle. (1983). Politika [Politics]. Moscow: Mysl [in Russian].

Saint Augustine. (2006). Ispoved [Confession]. Moscow: Eksmo [in Russian].

Thomas Aquinas. (2012). Summa teologii. Izbrannoe [Summa Theologiae. Selected works]. Moscow: Eksmo [in Russian].
Al-Farabi. (1993). Izbrannye traktaty [Selected treatises] (A. Kh. Kadyrbaev, Trans). Almaty: Gylym [in Russian].

Ibn Sina. (1980). Kanon vrachebnoi nauki [The Canon of Medicine]. (Vol. 1). Moscow: Nauka [in Russian].

Locke, J. (1985). Mysli o vospitanii [Some Thoughts Concerning Education]. Moscow: Pedagogika [in Russian].

~N O O A W N P

Cepus «Uctopusa. Punocodusa». 2025, 30, 3(119) 237



S.S. Aubakirova, M.Zh. Kozhamzharova, R.S. Salimova

8 Rousseau, J. -J. (1990). Emil, ili o vospitanii [Emile, or On Education]. Moscow: Pedagogika [in Russian].

9 Kant, I. (1991). O pedagogike [On Pedagogy]. Moscow: Pedagogika [in Russian].

10 Dewey, J. (2000). Demokratiia i obrazovanie [Democracy and Education]. Moscow: Pedagogika [in Russian].
11 Freire, P. (2003). Pedagogika ugnetennykh [Pedagogy of the Oppressed]. Moscow: Kanon+ [in Russian].

12 llyich, 1. (1994). Obshchestvo bez shkol [Deschooling Society]. Moscow: Progress [in Russian].

13 Hartkamp, P. (2021). The Futures of Education: Towards a New Social Contract. UNESCO.

14 Sarsenbieva, N.F., Myrzakhmetova, B.Sh., & Adylbekova, E.T. (2020). Tsifrovizatsiia v sisteme obrazovaniia Kazakhstana:
filosofsko-gumanitarnyi analiz [Digitalization in the education system of Kazakhstan: philosophical and humanitarian analysis].
Problemy sovremennoi nauki i obrazovaniia — Problems of Modern Science and Education, (12)161, 95-98 [in Russian].

15 Shamakhai, S., Sarkulova, M., & Sarkulova, G. (2022). O kontseptsii «Zhaksyqazaq» akademika Garifolly Yesima [On the
concept of «Zhaksyqazaq» by academician Garifolla Yesim]. Vestnik Kazakhskogo Natsionalnogo Universiteta. Seriia filosofii,
kulturologii i politologii — Bulletin of Kazakh National University. Series of philosophy, cultural studies and political science, 80(2),
46-55. https://doi.org/10.26577/jpcp.2022.v80.i2.05 [in Russian].

16 Edilbaeva, S.Zh. (2015). Istoriia i filosofiia obrazovaniia: monografiia [History and Philosophy of Education: A mono-
graph]. Almaty: Qazaq universiteti [in Russian].
17 Turyszhanova, R.K. (2016). Gumanisticheskii potentsial filosofii obrazovaniia [The humanistic potential of philosophy of

education]. lzvestiia Sankt-Peterburgskogo gosudarstvennogo ekonomicheskogo universiteta — Bulletin of the St. Petersburg State
University of Economics, 1(79), 50-55. https://doi.org/10.21661/r113370 [in Russian].

18 Kasavina, A.N. (2020). Tsifrovizatsiia obrazovaniia: filosofsko-antropologicheskii aspekt [Digitalization of education: a
philosophical and anthropological aspect]. Vestnik filosofii obrazovaniia — Bulletin of Philosophy of Education, 3(31), 26-32. [in
Russian].

Information about the authors

Aubakirova Saltanat — PhD, Associate Professor, NJSC “Toraighyrov University”, Pavlodar, Ka-
zakhstan, https://orcid.org/0000-0001-7894-6208

Kozhamzharova Mayra — Candidate of Philosophical Sciences, Associate Professor, NJSC
“Toraighyrov University”, Pavlodar, Kazakhstan, https://orcid.org/0000-0001-7812-7114
Salimova Raigul — PhD, NJSC “Toraighyrov  University”, Pavlodar, Kazakhstan,

https://orcid.org/0000-0001-6747-4620

238 BecTHuk KaparaHgmMHCKoro yHmBepcuteTa


https://doi.org/10.26577/jpcp.2022.v80.i2.05
https://orcid.org/0000-0001-7894-6208
https://orcid.org/0000-0001-7812-7114
https://orcid.org/0000-0001-6747-4620

