UDC 159.922.7

D.A. Zhanserikova, S.K. Abildina, B.A. Amirova

Ye.A.Buketov Karaganda State University, Kazakhstan
(E-mail: dibis68@mail.ru)

Parental role in children’s adaptation to school

Receipt of child to school-this is a fundamentally new phase in his life. The first year at school is not only one
of the most difficult stages in a child's life, but also a kind of probation for parents: it was during this period
that requires maximum participation in the life of the child, as well as the absence of psychologically savvy
approach, parents themselves often become perpetrators of school stress in children. Special attention is re-
quired from parents. In the family should be a good, moral atmosphere of respect for each other. Parental in-
fluence is currently the strongest, most effective. From parents, to teach depends a great deal of autonomy,
organisation, accuracy. Particular attention should be paid to the proper daily routine first-grader. The first
year at school is a difficult period. Sometimes parents can provoke school stress, wanting immediate success,
not taking into account psychological characteristics of the child. The initial training period for first-graders is
difficult enough because it causes the restructuring of all lifestyles and activities. This article discusses the
successful adaptation of the child to the school, she's positively connected with such characteristics of interac-
tion between parent and child, which contribute to the effectiveness of these relations and create favourable
conditions for the harmonious development of the personality of the child.

Keywords: preparing for school, adaptation, parental influence, stress, interaction, the personality of the child,
psychological features.

Entering school, children fail to pursue a new social status at once. It takes a long period of primary
school adaption which includes preschool childhood and school life. All newcomers at school, face various
difficulties and later cause serious problems for schoolchildren in learning process. Children embark on a
new social stage of development, with entering the school life, which requires having quite difficult psycho-
logical adjustment.

Difficulties can arise for some reasons: lack of experience at school; insufficient preparation by parents;
individual characteristics of the child: isolation, shyness, aggression, etc. The readiness for school is not only
writing and reading abilities, as some parents understand, but it is also physical, mental, psychological, moral
readiness for learning.

The first year of school is not only one of the most difficult stages in the child’s life, but also a kind of
probationary period for the parents. Firstly, their participation in the child’s life is required for this period.
Secondly, at the beginning of training all their defects are clearly noticeable. Thirdly, parents have good in-
tentions, but due to absence of psychological approach they cause problems of child's stresses at school.

At the same time, the foundation of the child's attitude to school and learning builds in the 1st grade. In
order to pass this stage of children’s lives more successful for their parents need to know and take into ac-
count mental and physiological state of children arising from the beginning of training in the school [1].

The period of development, acceptance of the educational situation under favorable conditions lasts for
2 months (the entire first quarter, and sometimes the entire first year). Loving and caring parents, relying on
a highly valued child opportunity «to be schoolchild» should help him to explore the complex of school situ-
ations and educational activities:

You cannot «abandon» a child in this difficult situation, expecting that he independently will manage
with it, but the other extreme is also harmful - interception, choking child's initiative.

Parents’ support can be provided by way of increased interest in the subtleties of school command-
ments, in giving the collection of a portfolio,

«Outbreak of conformismy, the desire to finish everything exactly «as teacher saidy, is associated with
the very special value of rules and norms for a new schoolchild and must be accepted with understanding.

Plaints and concerns about the imperfection of teachers and school programs should be postponed until
better times.

It is necessary to pay attention on the character of those values, anxieties and emotional accents which
are transmitted to a child in a free communication: «You haven’t been scolded today, have you?» — the value
of obedience, «And who else got a five in the class?» — The value of prestige, «Isn’t it blowing from win-
dows?» — Everyday values, etc [1].
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The years of primary school is characterized by the most intensive human formation at this period a
child learns not only to work but also to live with rich and spiritual life. This period psychologists call sensi-
tive, because it is the most favorable for the development and the formation of personality.

Many pedagogically neglected children with a sick nervous system come in the first grade and causes
can be different:

» Weak overall development

» Lack of communication with parents

» Conlflicts in the family

» One child in the family, inferior communication

» Excessive love for the child

Wonderful children grow up in families where parents really love each other and their children and find
time for all family members. Such children can be seen right away and in their souls there are peace and qui-
et, and they believe in good in teachers and people.

Sometimes parents who are obsessed with love for children try not to cloud the joy of childhood, and
try to insure the child not only from real, but also from imaginary accidents. They do not notice that their
love can be harmful for growing child: parents deprive children of independence, thereby form selfishness.
There are also some parents who try to fulfil any whim of a child, until the child goes to the first grade.
Studying is the first labor, first responsibility, but not all parents try to inspire their children about the signif-
icance of it [2].

The problems that pupils face are often the result of errors admitted by parents in the upbringing; in
most cases the reason is in irrational organization of the day, low level of independence, lack of cognitive
processes. Usually fatigue and overwork of students, and also sharp decline of efficiency is a consequence of
irrationality-organized mode of school day. It is believed that parents should watch the right organization of
the daily regime of first-graders.

First of all, they should help to organize the regime of the school day. At every age period, the child's
organism has its own features that should be considered. A first grader cannot hold attention for a long time;
that is evidenced by the development of general anxiety. 15-20 minutes after preparing homework or starting
a lesson, the child begins to be distracted, trying to return him to classes will soon be unsuccessful, since this
reaction develops independently of the child's will, the child needs switching from one activity to another [3].

However, parents often do not differ from children by their organization, they are can be chaotic in
business, which unwittingly accustom their children, others are too busy with work. In both cases, most of
the time, free from school, the child dedicates to the so-called rest: watching TV, searching the computer, or
just staggering down the street without a deal. All work which was accumulated during the day carry over to
the evening when the parents return from work.

One of the daily problems of each first grade schoolchild is related to homework, schoolchild from the
first grade must acquire the technique of independent work, to assimilate rational methods of labor organiza-
tion.

However, many parents, instead of explaining to the child how correctly prepare a task only control its
implementation, or substitute the child for work showing him mistakes, telling the correct answer, or simply
doing all the work instead of children. Such «help» makes the whole process useless preparation of home-
work.

No less harm is brought by the other extreme, when parents believe that child with entering in school
should automatically get independence and responsibility, school duties are eliminated from monitoring the
performance. Such an educational orientation of adults is not promotes the formation of arbitrariness, re-
sponsibility, self-organization and self-control. Moreover, the underdevelopment of autonomy, suppression
by adults of child’s initiatives, or removal from support of his actions leads not only to delay in development,
but also to personal deformity of the child, increased anxiety, all possible fears, self-doubt, aggression.

Aggressive behavior of children is a call for help, for demonstration of attention to the child's inner
world, in which too much destructive emotions has accumulated and the child cannot manage with them. The
family can demonstrate aggressive behavior and provide its fastening. In such family, family members are
more likely to behave aggressively to each other and to others, the family approves of the child's aggressive
behavior. Herewith a father demonstrates aggressive behavior and the mother is not demanding towards the
child. In this case, the parents of aggressive children do not try to ruin the reasons of children’s aggressive
behavior .The main methods of education in such families are physical punishment and threats, lack of en-
couraging, deprivation of love and care [4].
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A large number of studies have convincingly shown the addiction to negative relationships in the «par-
ent-child» system, emotional deprivation in the family and child aggression. It is established, for example,
that if a child has negative relations with one or both parents, trends of development of positive self-esteem
and self-concept do not find support in parents’ assessment. Or if the child does not feel parents’ support and
care, then the probability of delinquent, unlawful behavior increases substantially, relations with fellows
worsen, aggressiveness towards own parents is appearing.

According to attachment theory, small children vary in degree feelings of security in their relationship
with their mother. Reliably attached child has a reliable, stable and sensitive attitude from mother’s side.
Such child trusts other people, has well-developed social skills, is inclined to constructive communication,
and non-aggressive. Unreliably bound or worried about his attachment child is not talkative, resists control,
is inclined to manifest physical aggression. Impulsive behavior, affective outbursts are related to such chil-
dren. In addition, there is positive dependence between the severity of punishment and the level of aggres-
sion children. It extends to cases where punishment is a reaction of parents on the aggressive behavior of the
child, being an educational measure, directed to reducing aggression. It was found that those children who
were subjected to strict punishment from the parents’ side, showed a big aggression in their behavior and,
accordingly, were characterized by classmates as aggressive [5].

Without the participation of parents, the independence of the younger schoolchildren in the organization
of their workplace, in doing housework, in preparing their clothes and portfolio for tomorrow cannot be or-
ganized. Cultivation of independence is responsible and gradual work. It is often easier to do something by
yourself, than wait until the child does. Sometimes the child's actions represent a real danger for him. Then
the parents warn him: «Do not do it yourself, it's dangerous (hard), I'll do it for you». This wrong installation
leads to «learned helplessness», the child's refusal in the future from any independent actions, unbelief in
one's own strength. For what a parent should look after if he wants to help a child to learn? The most im-
portant task of parents during of studying process of a child is not to become a doubling teacher, but to re-
main parents accepting, understanding and loving their child, regardless of his school successes or failures.

Therefore, first of all, the parent should watch the level of child's independence in domestic affairs (in-
cluding in the school homework). If before starting school the child has not acquired the techniques of inde-
pendent dressing (for example, tying laces), putting them to bed, cleaning their «territory», brushing their
teeth before going to bed, and etc., this is the first concern of the parent. Moreover, individual cases or ac-
tions of the child by this time can already carry out independently, without supervision of the adult and on
own initiative. From the 1% of September, the preparing the table for doing homework; collection of portfo-
lio, preparation of school uniform with the help of parents (or clothes and shoes, in which tomorrow the child
will go to school) [5].

A couple may have difficulties with a small child; if they can’t manage with those problems, they will
grow into a crisis when the child goes to school. On this stage of the problem, arise «partially because of
what is going on within the complex family organization, but also because the child is increasingly employed
outside the family». The family system often experiences pressure (in the form of feedback) from the exter-
nal systems - neighbors and schools. The family should learn how to communicate with these new systems
for themselves. Rules, or boundaries, should allow contact with a non-family environment in order for the
child to acquire his own experience in establishing relations. It is necessary to set new rules: How to help
child with homework. Who should do this? How does it relate to school assessments? What should I expect
from a child in school or at home? From that, as far as it is possible to agree on these and many other issues,
depends the success of the family in this phase of the life cycle. With the removal of the people and the ap-
proach of middle age, parents also undergo physical and emotional changes. In addition, they usually experi-
ence stress and in connection with complicating their job duties at work.

At this stage, the couple has already formed certain patterns of communication. In some cases, they can
interfere with a child's success in the outside world. Difficulties arise usually in the case when there is a split
in the parent dyad. A typical problem is the union of one parent with a child against another parent. From the
point of view of the father, the mother may be «too soft», while, according to the mother's opinion, the father
is «too harsh». Such a perception can lead to, that every parent tries to save the child from another. The
mother is overprotective child, experiencing frustration, and the father tries to stay away to finally «do not
spoil the child». When the father tries to control the child (at a distance), the mother intervenes and softens
the blow (undermining his father's efforts). This cycle repeats, none of the parents at the same time can affect
the child, and both are angry at each other. If there is no other way of communication between parents, the
child's bad behavior contributes to their unification (involvement in conflict) [6].
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Often happens that simultaneously with the arrival of the child in school parents are engaged in their
own affairs, for example, the search for a new job. Mothers, before busy with the child at home, return to
their old job or find a hobby. Since the mother's time is getting shorter, it may be necessary that the father
took over part of the household duties. Both can face a large emotional stress. If we agree on these issues. It
is possible, there is a crisis (for example, depression, peptic ulcer, alcoholism, problems with study), which
affects every member of the system.Parents, who do not achieve their goals in life, often devote themselves
to children. Such parents tend to deny their own problems, focusing on the problem of child. In such cases,
the child often has trouble in school. He vividly perceives the conflict and feels the need for affinity with one
of the parents. The child may have somatic symptoms, signaling the need to be at home with them. Parents
unite to overcome the crisis and push their differences to the background. Thus, the symptoms help the child
stay in the center of attention, and help parents to avoid discussing their own problems and marital relation-
ships. Psychotherapy can help parents not to pay attention to symptomatic complaints of the child (for exam-
ple, a headache) and return him to normal life (that is, send to school) [7].

In the younger school age, there is an increase of the problems of mother and child relations. At the
same time, the weight of intrapersonal problems and problems of interaction with people is reduced, and
problems in learning are growing. This means that with the child's entry into the school, difficulties of par-
ents with children are mainly associated with training activities. At this time, parents disturbed by the mani-
festations of the child's psychological immaturity, regressive tendencies, in his behavior, obstructive with
learning and showing responsibility. At the same time complaints of antisocial behavior appear, reflecting
the child's protest against pressure and new requirements.

The researchers in the field of child-parent relations highlight reflexivity as one of the most important
personal qualities of a mother, with a reference to a constructive parenthood. In their opinion, the reflexivity
allows to adequately take into account individual age characteristics of the child, awareness of the responsi-
bility for his/her development, proceeding from the understanding of self-importance, determines the will-
ingness to consciously seek the most effective style of individual education [8].

Entering to school is a turning point in the life of the child, changing in general hierarchy of his/her
claims to recognition. Entering to school is a transition to a new lifestyle and working conditions, a new po-
sition in society, and new relationships with adults. The environment and changing social conditions distin-
guish personal development of the child. A new social status of a child is characterized by passing from the
existence of the free from the constant duties, to the obligatory socially significant activity: he/she must
learn. Now he/she is obeyed to a system of strict, mandatory for all school and school of general social rules.
A changing of place in the system of public relations - the transition of the status of a pupil, a schoolchild,
creates a psychological situation openness of the child.

That is why the concept of «the readiness of a child to school» is a complex, multifaceted and covers all
areas of the child's life. Thus, the essence, the structure and components of the child's readiness to learn de-
fine its basic criteria and parameters.
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Bananapabin MekTenke OeiliMaesyinjie aTa-aHaHbIH POJIi

BananbiH MexTenke OGapybl OHBIH OMipiHJET] jkaHa Ke3eHAepiH Oipi 6oibin caHamamsl. MekTenTe OKyAbIH
GipiHIui XKbUTBI 6aja eMipiHIeri TeK MaHbI3Ibl Ke3eHAepAiH Oipi FaHa emMec, COHBIMEH KaTap aTa-aHajuap yIIiH
Je ChIHaK Mep3iMi Oomblm ecenTeneni, ce6edi HAKTHI OCHI Ke3eHJe olapiaH Oamamap eMipiHe OeiceHe
apanmacynsl Taman erexi. CoHbIMEH Oipre MekTenTeri Oanmamapia Ke3[ECeTiH CTPECCTIK sKarmaiiiapIIbly
TYBIHJIaybIHA aTa-aHaJapAblH OyJI Mocesenepre ICHXOJOTHAIBIK CayaTThl TYPFbIIAH KeIMEYiHiH acepi 00ybl
MYMKiH. Byt sxarnaii ata-aHagap TapanblHaH epeKiie Ha3apabl TajJan eTeli )KoHe oTOachiHAa Meipimai, Gip-
OipiHe CHIMIACTBIK aXyaibl OpHayHl KaxkeT. HakTel xkaralina ara-aHa acepi ete Kymri. bamansr nepbecrikke,
YHBIMIACTBIPYIIBUIBIKKA, THSHAKTHUIBIKKA TOpOHeliey aTa-aHanapra GalilaHbICTBL. Ocipece epeKile Ha3ap.bl
OipiHIII CHIHBIN OKYIIBICBIHBIH KYH TOPTIOiHIH IyphIC OpBIHIANybIHa ayaapy kepek. Mekrenreri OipiHii
KBLT — KypJedni ke3eH. Keiine ara-ananap GananaplibiH MCHXOJIOTHSUIBIK SPEKIICTIKTEpiH ecelKe anmaii, Te3
JKETICTIKKE JKeTy HHUETIMEH, MEKTENTeri CTPECCTIK KaFJal/bl ©3/1epi Ae TYFbI3ybl MYMKiH. BipiHIIi CHIHBIIT
OKYILIBbUIAPHI YIIiH OKYABIH alFallKbl Ke3eHi JKeTKITIKTI Jopekene KublH, cebeOi Oyi1 oJapablH eMip CanThl
MEH iC-opeKeTiHIH KalTa KYpBUIybIH Tamam ereni. Makamajga OajlaHBIH MEKTENTE OKyFa MKETICTIKIIEH
OeftiMaenyl KapacTBIPBUINBI, Oys Oalla MEH aTa-aHAHBIH ©3apa OPEeKeTi CHIATTaphl MEH OJIapJbIH KapbIM-
KaTbIHACTapbIHA THIMJII dcep eTim, OalaHblH JKeKe TYJIFACBIHBIH YIIeCIMIl JaMybl YIIiH JKarbIMIbI JKaFaai
Kacaipl.

Kinm ce30ep: MexTente okyra mailbIHABIK, OeifiMzerny, ata-aHa acepi, CTpecc, e3apa dpeKeT, 0aja TYJIFachl,
TICHXOJIOTUSUTBIK €PEKIIEeNTiKTEp.

I.A. Kancepuxona, C.K. Abunpauna, b.A. AMupoBa

Pouib poaureJieid B aganTanum AeTeld K HIKoJIe

B crarse paccMoTpeH ocoOblil mepuo B JKU3HH peOEHKAa — IMOCTYyMJICHHE B mIKoidy. HauanbHelil mepuon
00yueHus! [UIsl MEPBOKIACCHUKOB IOCTAaTOYHO TpyAeH. OH BBI3BIBAET MEPECTPOIKy BCEro oOpasa XHU3HH pe-
Oenka. [TepBeIit rog 00ydeHHs B IKOJIE SIBISIETCS U CBOEOOPA3HBIM HCIBITATEIEHBIM CPOKOM JJISI POAUTEICH:
MMEHHO B 3TOT MEpHOJ TpeOyeTcsl MX MaKCUMAaJbHOE YJacTHe B KU3HM peOEHKa. B ceMbe M0KHA IApUTHh
JoOpast, HpaBCTBeHHas aTMocdepa yBakeHHs ApYyr K aApyry. OT poautesneil 3aBHCHT MHOIOe€, B TOM 4HCIC
npuydeHre peO&HKa K CaMOCTOSTEILHOCTH, OPTaHN30BaHHOCTH, aKKYPaTHOCTH, K PaBHIEHOMY PacIIOpsIIKy
JHs nepBokiIaccHUKa. OTMeEYeHO, 4To, XKelas CHIOMUHYTHBIX YCIIEXOB, POJUTENIN MOTYT CIIPOBOLUPOBATH
MIKOJIBHBIN CTPECC, HE yUMUTHIBAs TMCHXOJIOTHYECKUX 0coOeHHOCTeH pebenka. B cTathe paccmaTpuBaercs yc-
TIEITHOCTH a/IaNTaliy peOEHKa K IITKOJIe, CBSI3aHHAsl C TAKUMH XapaKTePUCTUKAMHU B3aUMOJICHCTBUS POAUTEIS
" peOEHKa, KOTOPhIE COCOOCTBYIOT 3((GEKTUBHOCTH ITHX OTHOIIEHHH M CO3/AIOT OJIArONpPUSTHBIC YCIOBUS
JUISl TAPMOHUYHOTO Pa3BUTHSI TMYHOCTH PEOEHKA.

Knrouegvle cnosa: TONTOTOBKA K 06y‘leHI/IIO B IIKOJE, alanTtanus, PpOAUTCIILCKOEC BJIHAHUEC, CTPECC,
B3afIMOHefICTBHe, JIMYHOCTH pe6eHKa, MICUXOJIOTHYECKHE OCOOCHHOCTH.
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